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Abstract 
This study investigates and reports English as a Foreign Language (EFL) teachers’ needs with regard to the current curriculum 
they are implementing and teaching receptive and productive language skills at a private university preparatory school. 18 EFL 
teachers participated in this study and data were gathered by means of semi-structured interview. Pattern-coding strategy (Miles
and Huberman, 1994) was employed to analyse the data qualitatively. The results identified common problems and suggestions 
among the participating teachers concerning the curriculum and instruction. In the end of the study it is suggested that teachers’
needs should be taken into consideration as much as students’ needs during the design and implementation process of the 
language teaching curriculum and syllabus. 
© 2010 Elsevier Ltd. 
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1. Introduction 
From the 1960s applied linguistics began to employ needs analysis procedures in language teaching increasingly 
as a part of the curriculum development (Stufflebeam et al., 1985). However, these analyses have mostly taken the 
learners as the core of the research. In other words, learners’ needs have been paid attention more than teachers’ 
needs when a language curriculum is developed (Richards, 2001; Long, 2005). At this point, Doll (1996) mentioned 
the role of teacher in planning and implementing the curriculum. He also stated the necessity of the teacher’s 
involvement in every phase of the curriculum development such as identifying objectives, planning and 
implementing. This point of view was supported by Ornstein and Hunking (1998) and they claimed that the teacher 
occupies a central position in curriculum decision making (p.223). They also added that the teacher is the only one 
who can decide on the aspects of the curriculum that is newly developed or ongoing, to implement or stress in a 
particular class. In other terms, teachers are clearly the most powerful implementers of the developed curriculum.  
As a result, when developing a curriculum for a language program not only learners’ needs but also teachers’ 
needs should be taken into consideration.  
Needs analysis in language teaching may be used for many different purposes (Richards, 1998). For example; to 
find out what language skills a learner needs in order to perform a particular role, to help determine if an existing 
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course adequately addresses the needs of potential students, to identify a gap between what students are able to do 
and what they need to be able to do, to collect information about the problems that are experienced 
For the aim of the present study the last purpose of the needs analysis mentioned above is used. 
In educational contexts, needs of the learners are decided without any assessment although they are the ones who 
need language skills to be able to survive in an English dominant society (Auerbach, 1995). This is also true for the 
teachers. The teachers of a language program are asked to implement the curriculum which is prepared without their 
involvement and which is prepared without paying attention to their needs. So, it is not true to separate these two 
main elements of education namely; teacher and student when planning, developing and implementing an education 
curriculum. In other words, in order to enhance the current curriculum or develop a new one, both the learners’ and 
the teachers’ needs should be assessed (Philips et al., 2008).
To the knowledge of the researchers, several studies were conducted on learners’ needs in language curriculum 
development (Akyel and Ozek, 2006). The present study aims to prove the significance of teachers’ needs and 
opinions in developing curriculum and contribute to the field of ELT with the reasonable findings. 
2. Method 
2.1. Research Questions 
The principle objective of the present study was to identify and assess the needs of the foreign language teachers 
with respect to teaching basic language skills and the strategies that the preparatory school curriculum should 
provide learners. This objective led to the following research questions; 
1. What are the opinions of the foreign language teachers in a preparatory school about the current curriculum? 
2. What are the needs of the foreign language teachers in a preparatory school with respect to basic skills and 
strategies that a foreign language learner needs to have? 
2.2. Participants 
Participants in this study included non-native 18 English as a foreign language (EFL) teachers who were working 
in the English preparatory school of a private university in Istanbul, Turkey. 15 of these participating teachers were 
female whereas 3 of them were male. Teachers ranged in teaching experience from 1 year to 23 years. The teachers’ 
participation in the study was voluntary.  
2.3. Setting 
The context for the present study was a preparatory school of a private university situated in Istanbul, Turkey. 
The language school follows the language teaching system provided by the Common European Framework (CEF). 
The purpose of this preparatory program is to help the students become intermediate level English speakers namely 
B1 according to CEF. Learners in this program have 27 hours of English including 22 class hours of General 
English and 5 class hours of four skills. 
2.4. Instruments and Data Analysis 
Structured interview was used as the instrument for the purpose of this study. The participating teachers were 
interviewed by one of the researchers. Interview mainly included five separate parts. The first part consisted of 
questions about the general opinions of the teachers regarding preparatory school program. The other four parts 
included questions aiming to gather data about the opinions of the participating teachers about the skills and 
strategies that the students are expected to learn and the best ways to teach them these skills and strategies. 25 open-
ended questions were asked to the participating teachers with the interview in total. Each interview was held in the 
students’ native language and the interviews were audio-taped and transcribed.  
The analysis of the data gathered through interviews was done by pattern coding strategy (Miles and Huberman, 
1994).
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3. Results 
In this study teachers’ needs have been explored in relation to their opinions. The results were analyzed under 
five headings;  
(I) General Opinions of the Teachers about the Current Program, (II) Opinions of the Teachers about Teaching 
Listening, (III) Opinions of the Teachers about Teaching Reading, (IV) Opinions of the Teachers about Teaching 
Writing, (V) Opinions of the Teachers about Teaching Speaking. 
I. General Opinions of the Teachers about the Current Program 
The opinions of the participants about the current language teaching program of the preparatory school revealed 
some important codes; aim of the program, order of importance of language skills, methods and activities.  
Aim of the Program
When the teachers were asked to define the aim of the program the results revealed that 70% of the teachers 
thought that ‘enhancing students’ language skills’ is the main aim whereas 30 % of them believed that ‘teaching 
basic English’ is the main purpose. In addition, ‘helping students learn English to follow academic publications’, 
‘helping students be intermediate level English learners’ and ‘helping students to survive in an English dominant 
environment’ are the other but not dominant results that the study presented. The participants explained their 
opinions; 
Our program aims to teach how to communicate in English both in oral and written forms in academic and professional environments
(Teacher 1, Interview). 
Teaching Basic English is the purpose of our preparatory school. We believe that if they have Basic English knowledge and skills, they can 
use the language after their graduation (Teacher 2, Interview). 
Order of Importance of Language Skills
The answers given to the question that asked teachers to put the skills into an order of importance showed that 50 
% of the teachers gave equal importance to the skills. However, the rest of the teachers (50%) stated that ‘reading’ 
should be the first and the most important skill whereas ‘speaking’ should be given the least importance. The 
reasons for this result were explained by the participating teachers;
It will be wrong to put the skills in to an order of importance because they are like the pieces of a puzzle; without one of the skills it is not 
easy to be successful in any of the other skills (Teacher 3, Interview). 
In order to speak and write in English, the students should have enough input and the most important way of gaining input is reading. So, 
reading comprehension must be given the most importance (Teacher 4, Interview). 
Speaking is the last step of language use. There should be excessive amount of oral input in the classroom and out of the classroom but 
there is not so, it is the most difficult skill for the students improve.  To enhance this skill enough input should be provided for the students 
by the help of reading and listening (Teacher 2, Interview). 
Methods and Activities
Half of the participating teachers believed that the methods and activities provided by the program are sufficient 
but not applicable due to the number of students in the classrooms. 20 % of the teachers thought that the sufficiency 
of the activities totally depends on the level and the profile of the students. Only 10 % of the teachers stated that the 
loaded program does not allow them apply any kind of extra activities during lessons. The participating teachers 
believed that the activities provided for the students should be also out of the book and according to the needs of the 
students and the purpose of the program. Especially, it is suggested that to enhance students’ speaking, a speaking 
club which is full of authentic materials and directed by the native teachers is a must for the learners. The teachers 
explained their opinions; 
It is really difficult to apply the suggested methods and activities in the classroom because of the number of students. There are 30 or 35 
students in a classroom, how can we manage the class in such a crowded room? (Teacher 5, Interview). 
I sometimes think of using a different creative activity suitable to the subject. However, I have a syllabus to follow lesson by lesson and I 
gave up applying it (Teacher 6, Interview). 
The methods and activities provided by the books are really applicable but not in a crowded class with which I need to follow a strict and 
loaded syllabus (Teacher 7, Interview). 
The analysis of the interview transcripts showed that teachers have some concerns and suggestions about 
teaching skills to EFL students. The results revealed important codes about teaching receptive and productive skills 
which can be discussed under two codes: problems, suggestions. 
II. Opinions of the Teachers about Teaching Listening 
Problems
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The problems that students have during listening classes mostly depend on having no knowledge about listening 
strategies. The students do not know how to apply the most suitable strategy. Also, they are not used to native accent 
of English since they do not have enough class hours with native teachers. 
Another important result mentioned by the participating teachers was that all teachers give importance to pair and 
group work activities. However, because of the crowded classrooms they thought that doing these activities is not 
possible. They also stated that when they try, it is only a waste of time.  The teachers explained their opinions; 
Due to the fact that our students are learning English as a foreign language not as a second language they cannot be exposed to enough 
input when they are out of the classroom. This causes problems while listening to native accent (Teacher 14, Interview). 
Since the syllabus and the exams do not give adequate importance to strategy training, as a teacher I cannot devote time to train students 
regarding these strategies. (Teacher 4, Interview). 
Suggestions
The common opinion showed that pronunciation practice, strategy training and more time with native teachers 
should be integrated into the school curriculum. Use of lyrics, online videos and movies are believed to be useful to 
improve students’ listening abilities by most of the participating teachers. Students should be given strategy training 
such as note-taking, listening for specific information etc. since they will need these strategies during their faculty 
classes. 25% of the teachers thought that listening should be integrated with other skills especially with reading and 
speaking. The teachers explained their opinions; 
Since a language is a communication tool which is especially based upon listening and speaking, therefore listening should be integrated
with speaking activities in the classroom (Teacher 12, Interview). 
If we really want our students to be able to use suitable listening strategies the syllabus designers should give more emphasis on strategy 
training within the syllabus (Teacher 18, Interview).  
In order to help students improve their listening skills, they should be encouraged to listen to foreign songs, watch TV channels of target 
language such as BBC, CNN and online videos (Teacher 17, Interview).  
III. Opinions of Teachers about Teaching Reading 
Problems
The common opinion of the teachers stated that students do not have the habit of reading not only in target 
language but also in their mother tongue. However, it is believed that the reading passages are not according to the 
students’ interests and authentic. 
Another problem occurring in reading activities is that students are not aware of  reading strategies such as how 
to find information, how to read for gist, how to skim or scan. So, they easily get bored and stop reading.  
The teachers also stated that lack of vocabulary make it difficult for students to understand what they read. The 
teachers explained their opinions; 
Unfortunately our students do not like reading both in their native language and target language, they do not enjoy and get easily bored 
during the lesson. (Teacher 3, Interview).  
Since the students are not familiar with the reading strategies in their educational background, they have difficulties in using necessary 
reading strategies (Teacher 7, Interview).  
Suggestions
The fact that extensive reading should be supported and graded when necessary was suggested by the teachers. 
As it was stated in the previous sections, strategy training should be given more importance. Participating teachers 
also said that in class, reading texts should be chosen in relation to students’ needs and interests and they should be 
as much authentic as possible. More than half of the teachers thought that reading is the most powerful way of 
learning vocabulary. The teachers also believed that in order to solve this problem the amount of extensive reading 
should be more and then put into the curriculum. The teachers explained their opinions; 
In my opinion, extensive reading should be assigned as homework which will be graded afterwards if we really want 
them to have enough vocabulary knowledge (Teacher 6, Interview).  
Authentic materials such as simplified newspaper articles and short stories should be used to get students’ attention. 
(Teacher 18, Interview). 
IV. Opinions of the Teachers about Teaching Writing 
Problems
 According to the teachers the most common problem that the students have during the writing process is lack of 
vocabulary which results from insufficient English language proficiency. Another issue that should be taken into 
consideration is that the students do not know how to support and organize their ideas. One comment on this code 
explains this finding clearly. 
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Unfortunately, our students do not read extensively either in their native language or in target language. As a result, their vocabulary and 
language proficiency levels are very low. So, they have difficulty in creating, supporting or organizing the ideas (Teacher 12, Interview). 
Suggestions
The answers to the question aiming to learn the teachers’ opinions about the suitable activities to improve writing 
skill of the students showed that 30 % of the teachers are in favour of teaching writing starting from paragraph and 
continuing with essay types. 30% of them believed that ‘reading and writing should be integrated’ since the students 
are very far from creating and supporting ideas. 40% of the teachers thought that writing should be taught together 
with speaking and grammar. As the teachers stated, strategy training is being ignored by the program. They believed 
that the students should be taught how to summarize, personalize, draft and peer-edit. The reasons for these 
suggestions were defined; 
There should be an order in teaching writing. Teaching students how to form a meaningful sentence should be the first step. Then, 
paragraph writing and essay writing should be taught. During this process students should be encouraged to read extensively to have some 
idea about the writing topics (Teacher 8, Interview). 
When I check the writing papers, I correct a lot of grammatical mistakes. So, grammar and writing need to be taught integrated (Teacher 7, 
Interview).
Unfortunately our program lacks strategy training. The students do not know the necessary strategies for writing. Peer-editing, drafting, 
summarizing and paraphrasing should be in the syllabus (Teacher 9, Interview). 
V. Opinions of the Teachers about Teaching Speaking 
Problems
The teachers stated that the program of the school make them believe that speaking is not essential. So, speaking 
is believed to be the least important skill for the students by most of the teachers. Teachers also said that the use of 
mother tongue in the classroom has negative effect on speaking skill. However, the teachers also stated that the 
loaded program, crowded classrooms and lack of oral activities is the reason for the use of Turkish. The teachers 
explained their opinions; 
As a teacher I need to develop various activities in speaking class. However, our loaded program, number of students in the classroom and 
students lack of interest prohibits me (Teacher 6, Interview) 
Suggestions
Having a speaking club which is prepared by the native teachers of English should be supported according to the 
participants of the study. If the students are given responsibilities such as preparing presentations, debates or doing 
role-plays, teachers believe that speaking will gain more importance. In order to direct students to speak and 
participate in English, the teachers thought that English should be the only language used in the classrooms. All of 
the teachers stated that communicative activities such as games and drama should be supported by the program. The 
teachers explained their opinions; 
The students should be encouraged to use English at least in the classroom and games contests and oral presentations should be integrated
in the lesson to enable them have fun and enjoy the lesson. (Teacher 11, Interview). 
To create an interactive environment where the students can have the chance to hear and use authentic language, a speaking club by native 
teachers should be implemented. (Teacher 8, Interview). 
In conclusion, it can be seen that the design of the syllabuses has been made without taking teachers’ needs into 
consideration. As a result of this study, it is apparent that the needs of the teachers are also important in the design 
and the implementation process of the syllabus and the program of the language schools.   
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